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This study focused on AN ANALYSIS OF GRAMMATICAL COHESION 
IN STUDENTS‟ WRITING. It aims to discover what kinds of grammatical 
cohesive devices used in students‟ writing recount text and how these 
grammatical cohesive devices are used in the students‟ writing recount text. 
To achieve the aims of this research, the researcher used qualitative as 
research method and case study design. The data source of this research is 
the eleventh grade students of SMAN 1 Garut that consist of 10 students as 
participant. The writer has chosen 3 students from high-achiever, 4 students 
from middle achiever, and 3 students from lower-achiever. For collecting 
data, the writer used writing test. The writer put the data based on kinds of 
grammatical cohesion. The writer identified and classified each sentence in 
data, and the writer analyzed them by using theory from Halliday and Hasan 
(1976), Halliday&Mathiessen (2004), Bloor & Bloor (2004), Eggins (2004). 
The result of this study showed that all type of grammatical cohesion 
appeared in students‟ recount text, but the use of substitution and ellipsis 
were rarely used by students in writing recount text while the use of 
reference and substitution were often used in students‟ writing 
 





Text refers to “any passage, spoken or written, of whatever length, that does form a 
unified whole” and “a text is best regarded as a semantic unit” (Halliday and hasan, 
1976: 1-2). A text has texture, and this is what differentiates it from something that is not 
a text. The texture is provided by cohesive relation that exists between cohesive items. 
Cohesion happens where the semantic interpretation of some linguistic element in the 
discourse depends on that of another (Halliday and hasan, 1976: 5). Thus, the 
relationship between language and the contexts is affected by cohesion. 
Cohesion is express partly through the grammar and partly through the vocabulary. 
They are referring to grammatical cohesion and lexical cohesion. Grammatical cohesion 
includes reference, substitution, ellipsis, and conjunction, while lexical cohesion includes 
reiteration and collocation. These two kinds of cohesion help create texture or the 
property of being a text. 
Cohesive device help to tie elements of a text together, so that the reader know what 
is being referred to and how the phrases and sentences relate to each other (Harmer, 
2004: 24). Besides that, a text needs to have internal logic which the reader can follow. 
Then, a text has a paragraph which must be coherence (Muhyidin, 1988: 13). A 
paragraph must contain sentences that are logically arranged and the movement from one 
sentence to next sentence must be smooth. The sentences are put in order so that the 
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reader can understand the ideas easily. According to Boardman and Frydenberg (2008) a 
paragraph has coherence when the supporting sentences are ordered according to the 
principle. Furthermore, cohesion help the person who read someone‟s article, writing, 
journal, etc. understand the ideas and content of what is being read. It really need by the 
students or anyone who want to write a text when the process of writing, because the 
good writing is when the person who read is understand it easily. 
The difficulties which the students‟ face when the students write a text is almost 
about grammar, the students don‟t know what is the subject of the sentences, for 
example: The River Amazon flows into the Pacific Ocean. The subject of that sentence is 
the River Amazon. Another obstacle which students face is about the use of tenses. For 
example, the students have understood the concept how to write passive voice, but when 
the students write it, the students still write in active voice. Most students do not know 
what is irregular verb of past participle is. It makes students confuse 
 
DEFINITION OF WRITING  
 
There are several definitions according to some experts. First, “writing skills are complex 
and sometimes difficult to teach, requiring mastery not only grammatical and theoretical 
devices but also of conceptual and judgmental elements” (Heaton, 1999: 135). Second, 
“writing is frequently useful as preparation for some other activity, in particular when 
students write sentences as a preamble to discussion activities” (Harmer, 2004: 33). 
Another definition comes from Daniels & Bright. “a system of more or less permanent 
marks used to represent an utterance in such a way that it can be recovered more or less 
exactly without the intervention of the utterer” (Daniels & Bright, 1996: 3). 
 
TYPES OF WRITING 
According to Brown (2001:343), there are five types of writing: 
a. Imitative or writing down 
This type is at the beginning level of learning to write. Students will simply write 
down English letter, words, and possibly sentences in order to learn the 
conventions of the orthographic code. 
b. Intensive, or controlled 
This type is sometimes used as a production mode of learning, reinforcing, or 
testing grammatical concepts. This intensive writing appears in controlled, written 
grammar exercise. For example, students may be asked to change all present tense 
verbs to past tense. 
c. Self-writing 
This type is writing with only the self in mind as an audience. For example, 
students take notes during a lecture for the purpose of later recall. Diary or journal 
writing is also the example of this type. 
d. Display writing 
This type is writing within the school curricular context is a way of life. For 
example, short answer exercises, essay examination, and research reports. 
e. Real writing 
This type aims at the genuine communication of messages to an audience in need 
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KINDS OF COHESION 
 
a. Grammatical Cohesion 
a) Reference 
Reference is semantic relation, in which a meaning is specified through the 
identification of referent; the source of identification is the situation. According 
to Cook (1989), Referring expression is words whose meaning can only be 
discovered by referring to other words which are clear to both sender and 
receiver. Reference is words refer to particular thing (Kennedy, 2003: 63; Brown 
and Yule 1983: 28). And “reference can be cohesive when two or more 
expressions in the text refer to the same person, thing or idea” (Bloor and Bloor, 
2004:93). 
 Personal Reference 
Personal Reference is reference by means of function in the speech 
situation, through the category of person. The category of personals 
included three classes; personal pronoun, possessive determiners (usually 
called possessive adjective), and possessive pronoun. For example: 
- John is eating his dinner. (his as a possessive adjective refer to the 
subject John) 
- Faruq did not buy the novel because it was so expensive. (it as a 
subject personal pronoun refers to the novel) 
 Demonstrative Reference 
Demonstrative reference is reference by means of location. There are some 
types of demonstrative. First, adverbial demonstrative which consist of 
here, there, now, and then refer to the location of the process in space or 
time. Second, nominal demonstratives which consist of this, these, that, 
those, and here imply proximity to the speaker; that, those, and there 
imply distance of the speaker. For examples: 
- Take that book, please! 
- These students are diligent. 
 Comparative Reference 
Comparative Reference is indirect reference by means of identity or 
similarity. Comparative reference divided into two: general comparison 
that express likeness and unlikeness between two things; then, particular 
comparison expresses comparability between things in respect of a 
particular property. For example: 
- It‟s the same cat as the one we saw yesterday 
- He‟s a better man than I am 
 
b) Substitution 
Halliday and Hasan (1976) stated that substitution was relation between 
linguistic items, such as words or phrases; whereas reference was relation 
between meanings. “Substitution is used where a speaker or writer wishes to 
avoid the repetition of a lexical item and is able to draw on the grammatical 
resources of the language to replace the item” (Bloor and Bloor, 2004:95). 
Therefore, the writer concludes that substitution is a substitute for a word or 
group of words.  
There are three types of substitution; nominal substitution (one, ones; 
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same), verbal substitution (do), and clausal substitution (so, not).  
 Nominal Substitution 
The substitute one/ones always function as Head of a nominal group, and can 
substitute only for an item which is itself Head of a nominal group. For 
example: 
- My pen is too blunt. I must get a sharper one (1). 
The word one is the substitution for pen. 
- I shoot the hippopotamus with bullets made of platinum because, if I use 
leaden ones, his hide is sure to flatten ‘em (2). (Halliday and Hasan, 
1976: 91). 
In sentence (1) one is the substitution for pen. Hence the full form of the 
sentence is my pen is too blunt. I must get a sharper pen. Whereas in 
example (2) bullets is the head of nominal group leaden ones. The full form 
of the nominal group is leaden bullets. 
 Verbal Substitution 
The verbal substitution in English is do. This operates as the head of a verbal 
group, in the place that is occupied by the lexical verb; and it is always in the 
final position in the group. Here are the examples: 
- Does Jean sing? – No, but Mary does (Halliday and Hasan, 1979: 118) 
- ‘I don’t know the meaning of half those long words, and, what’s more, I 
don’t believe you do either!’ (Halliday and Hasan, 1976: 112). 
In the first example does substitues sing; in second example, do 
subtitues know the meaning of half those long words. 
 Clausal Substitution 
The words used as substitution are so and not. For examples: 
- ‘...if you’ve seen them so often, of course you know what 
they’re like’. 
‘I believe so,’ Alice replied throughtfully. (Halliday and Hasan, 1976: 
131). 
Here, so substitutes I know what they’re like. 
- Everyone seems to think he’s guilty. If so, noo doubt he’ll 
offer to resign. 
 We should recognize the place when we come to it. 
Yes, but supposing not: then what do we do? (Halliday and Hasan, 1976: 
134). 
Here so substitutes he is guilty, whereas not in the sentence substitues we don’t 
recognize the place when we come to it. 
c) Ellipsis 
Ellipsis is as a something understood, where understood is used in the special 
sense of „going without say‟ (compare it is understood that we are to be 
consulted before any agreement is reached). Ellipsis can be regarded as 
substitution by zero because ellipsis nothing is inserted into the slot. Ellipsis is 
styles of language that omit a part of sentence which easily to be interpreted by 
reader and make the meaning of sentence become clear (Halliday and Hasan, 
1976: 143; Cook, 1989: 20), and where words are omitted to avoid repetition 
(Kennedy, 2003: 265) Ellipsis is differentiating by the structure having some 
„missing‟ element (McCarthy, 1991: 43).  
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“Ellipsis makes it possible to leave out parts of a structure when they can 
be presumed from what has gone before. Ellipsis indicates continuity; allowing 
speaker and addressee to focus on what is contrastive” (Halliday and 
Mathiessen, 2004: 535).  
So, the writer concludes that ellipsis is words which have to be missing 
from the sentences because the reader or hearer can understand what the 
sentence telling about. 
There are three types of ellipsis. They are nominal ellipsis, verbal ellipsis, 
and clausal ellipsis. 
 Nominal Ellipsis 
        Nominal ellipsis means the ellipsis within the nominal group. For example:  
- Take these pills three times daily. And you’d better have 
some more of those too (Halliday and Hasan, 1976: 157). 
Pills, functioning as head, is omitted and is replaced by demonstrative 
modifier those. The full form of the sentence is Take these pills three 
times daily. And you’d better have some more of those pills too. 
 Verbal Ellipsis 
Nominal ellipsis means the ellipsis within the verbal group. For example:  
a) Have you been swimming? – Yes, I have. 
b) What have you been doing? – Swimming (Halliday and Hasan, 1976: 
167) 
The two verbal groups in the answers have (in yes I have) in (a) and 
swimming in (b), are both the instances of verbal ellipsis. Both stand for 
„have been swimming’, and there is no possibility of „filling out‟ with any 
other items. The example (b) could be interpreted only as I have been 
swimming and it could, furthermore, be replaced by I have been swimming, 
since as in all types of ellipsis, the full form and the elliptical one are both 
possible. 
 Clausal Ellipsis 
The clause in English, considered as the expression of the various speech 
functions, such as statement, question, response and so on, has a two-part 
structure consisting of modal element plus propositional element. For 
example: 
The Duke was   going to plant a row of poplars in the park. 
(Modal element)    (Prepositional element) (Halliday and Hasan, 1976: 197) 
The others examples: 
- What was the Duke going to do? – Plant a row of poplars 
in the park (Halliday and Hasan, 1976: 197).  
In the answer, the modal element (the subject and the finite operator was) 
is omitted, hence there is operator ellipsis. The sentence should be what 
was the Duke going to do? – The Duke was going to plant a row of 
poplars in the park. 
d) Conjunction 
Conjunction is a word that connects words, phrases, clauses in the sentences. It 
also has been stated that conjunction is formal relation between sentences which 
provided those words and phrases which exists between one sentence or clause 
and another (Cook, 1989: 21). These words may add information to what has 
already been said (and, furthermore, add to that) or elaborate or exemplify it (for 
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instance, thus, in other words). They may contrast new information with old 
information, or put another side to the argument (or, on the other hand, however, 
conversely). They may relate new information to what has already been given in 
terms of clauses (so, because, for this reason, consequently) or in time (formerly, 
then, in the end, next) or a summary (by the way, to sum up, anyway, well). 
Conjunction involves the use of formal indicates the way the writer wants the 
reader to relate what is about to be said to what has been said before.  
 
a. Lexical Cohesion  
a) Reiteration 
Reiteration is repetition of a lexical item, or the occurrence of a 
synonym, where the two occurrences have the same reference. There 
are 4 kinds of reiteration: 
 Repetition 
According to oxford learner‟s pocket dictionary, repetition is 
saying or doing something the same thing many times. For 
example: There‟s a boy climbing that tree. The boy’s going to 
fall if he doesn‟t take care. 
 Synonymy or near synonymy 
Synonymy is the word with that has the same identical meaning 
with other word. 
 Superordinate 
Superordinate is a meaningful connection between the special 
words with a meaningful common word. For example: My 
mother gives me black forest in my birthday. It is my first cake 
from her. 
 General Word 
General words are commonly used with cohesive force. It is 
such a thing, person, do, and so on. For example: 
- There a boy climbing the old elm. That old thing isn‟t very 
safe. 
- A: Would you like some cakes? 
B: Yes, I like much of thing. 
b) Collocation 
Collocation is a word or phrase which is often used with another word 
of phrase, in a way that sounds correct to people who have spoken the 
language all their lives, but might not be expected from the meaning. 
For example: Red Cross helicopters were the resource persons in the 
water continuously.  The blood bank desperately will soon be in need 
of donors. 
 
REVIEW PREVIOUS STUDY 
The writer found four previous studies. First, it is from State Islamic University. The 
research entitled An Analysis of Lexical and Grammatical Cohesion on Advertisements 
of The Jakarta Post Newspaper. The researcher is by Muqorronatul Laeli in 2015. 
Descriptive qualitative method is used in the research. The result of this research is the 
highest percentage of lexical cohesive is reiteration. The highest occurrences of 
grammatical cohesive device are reference and conjunction. 
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Second, the research is from English Education Program of STKIP Garut. The 
research is by Chantia Ahwazuaiyah in 2015. The research entitled Analysis of 
Grammatical Cohesion in Jakarta Post Article. Descriptive Qualitative Method is used to 
describe the data analysis from the Jakarta post article. The result of the study consists of 
316 references, 6 substitutions, 12 ellipsis, and 136 conjunctions were found in five 
Jakarta post article as 169 sentences analyzed. 
Third, An Analysis of Cohesion of Students‟ Exposition Text is the titled of the 
research which made by Nurfitri Habibi. The research is from Indonesia University of 
Education in 2014. The method employed in the study was a qualitative case study. The 
data were obtained by collecting six students‟ texts from different levels of achievement-
Low-, Mid-, and High-achiever. The results of the study show that the highest frequency 
of the cohesive device was lexical coherence, followed by conjunction, reference, and 
ellipsis/substitutions. 
Fourth, the research is from English Education Program of STKIP Garut. The 
research is by Miranti Zaskia Putri in 2014. The research entitled The Analysis of 
Grammatical Cohesion in Jakarta Post Editorials. The results of the study show that all 
the type of grammatical cohesion consist of 251 references, 4 substitutions, 11 ellipses, 
and 96 conjunctions. They were found in Jakarta Post Editorials as 79 sentences 
analyzed. 
The similarity between the researches above with the writer‟s research is the theory 
of cohesion from M.A.K Halliday and Ruqaiya Hasan. The writer make different from 
the first, second, and fourth research are from the subject of the study, the writer uses 
students‟ text which means different because the first is use advertisements, the second is 
use article, and the fourth research uses editorials. On the other hand, the writer uses 




The writer chooses descriptive qualitative studies for this research, because it‟s designed 
to obtain information concerning the current status of phenomenon. According to Kothari 
(1990), descriptive research presents the data based on respondent perception, analytical 
data, and what happen in the fields. The aims of this research are to know the kinds of 
grammatical cohesive device which applied in students‟ writing of recount text and 
describe it. 
In this research, the writer uses case study approach. The case study, according to 
Burns (1994, see Cohen, Manion & Morrison, 2007), involves an observation of 
individual unit, e.g. a student, a delinquent clique, a family group, a class, a school, a 
community, an event, or even an entire culture. In addition, the major characteristic of 
case study is that it concerns on a particular incident in which it evolves in-depth study of 
a single event (Hitchcock& Huges, 1995). Since the study analyzes students‟ recount text 
in terms of cohesion, the case study approach is appropriate for this study. 
The study was conducted in SMAN 1 Garut. This school was chosen for several 
reasons. The school was the favorite school in Garut. Second, senior high school students 
hopefully could write a recount text, as stated in Standard Competence and Basic 
Competence of 2006 senior high school curriculum, in order to be successful in academic 
and social participation. Therefore, the senior high school students; awareness to create 
such a text is essential. 
The participants of the study were the students of eleventh grade. They were chosen 
because they had understood how to write recount text which had been learning it before. 
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That has been stated in Standard Competence (Standar Kompetensi) and Basic 
Competence (Kompetensi Dasar) which stated that students should comprehend social 
purpose, schematic structure, and linguistic features of recount text in their daily context 
(K.D. 6.2). 
The writing test is used to measure students‟ writing of recount text which can be 
used to collect the data. According to Arikunto (2002, cited in Helmi, 2012: 40) says that 
test is a tool or procedure that uses to know or measure thing, by using a method or rules 
had been given. So, the writer spreads test to the students‟ directly to get information 
about their achievement of their knowledge.In the research, the writer used writing test to 
collect data. The test tries out 10 students of the eleventh grade. The investigation was 
held on March 2016. 
The students‟ writings analyzed are the eleventh year students of SMAN 1 Garut. 
Data, which was collected, was students‟ recount text. The collection of the data was 
conducted in several steps. First, the students were given one topic of recount text. It is 
about memorable vacation. The topic was chosen because these topics were common 
issues that students found in their daily life. Second, students had to write a recount text 
based on the topic which are should consist of 20-25 sentences. In this case, before 
students write, they had been given an example of recount text. Finally, the students‟ text 
would be classified based on score of the writing, in which students who got 30-50 in the 
writing was categorized into low achiever, students who got 60-79 was categorized into 
middle achiever, and students who got 80-100 in writing was categorized into high 
achiever. The English writings produced by the students are analyzed as follows. 
First, students‟ writings are divided into clauses or sentences. Then, the clauses or 
sentences are numbered in order to find out the type of grammatical cohesive devices 
within the clause. Second, all the types of grammatical cohesive are classified based on 
their types and put in checklist provided. Third, the cohesiveness of grammatical 




Ten students‟ text will be analyzed by applying the Halliday and Hasan‟s theory (1976), 
Halliday & Mathiessen (2004), Bloor & Bloor (2004), Eggins (2004). According to 
Halliday and Hasan (1976), cohesion here is divided into two aspects, lexical and 
grammatical cohesion. The result of this research are to know the kinds of grammatical 
cohesive devices which applied in students‟ text and to describe the cohesiveness of the 
texts which used in students‟ text. 
           The unit analysis in this research is ten students‟ text of SMAN 1 Garut. This 
section presents an analysis of three students‟ text from high achiever, four students‟ text 
from middle achiever, and three students‟ text are from low achiever. The writer will use 




The result of this study showed that all type of grammatical cohesion appeared in 
students‟ recount text, but the use of substitution and ellipsis were rarely used by students 




This study focuses on an analysis of grammatical cohesion in senior high school 
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students‟ recount texts. It aims at analyzing how students create cohesive recount text. 
The finding of this study shows that the students were able to create cohesive text from 
the employment of cohesive devices.  Although the students had written the texts once, 
the students had been able to fulfill linguistic features of recount text. It can be seen from 
the employment of reference and conjunction in order to create cohesive text. However, 
the uses of substitution and ellipsis were rarely used by students in writing recount text. 
In addition, language feature or the use of past tense can only be achieved by high- and 
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